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To determine the relevant others of first- and second-year teachers of 
vocational agriculture, a study was conducted to discover: (1) Do first-year teachers 
see their co-workers more highly as a relevant other than do second-year teachers, 
(2) Do second-year teachers have different relevant others than first-year teachers, 
and (3> Do first-year teachers in single-teacher departments have the...£ame relevant 
others as first-year teachers in multiple- teacher departments. "Relevant others" was 
assumed to depict the relationship of an individual to various groups to which the 
individual related himself or aspires to relate himself psychologically. The 30 beginning 
teachers of vocational agriculture in North Carolina in 1966 listed in order of 
importance five individuals who most influenced what they do as teachers. First-year 
teachers in single teacher departments ranked their first five relevant others as 
principal, other agriculture teachers, school board member, teacher trainer and 
district supervisor, whereas first-year teachers in multiple teacher departments 
ranked them as co-worker, principal, teacher trainer, district supervisor s%d other 
agriculture teachers. Second-year teachers listed co-worker, teacher trainer, other 
agriculture teachers, principal, and extension workers. (DM) . • , 
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FOREWORD 



The North Carolina Research Coordinating Unit In Occupational 
Education Is pleased to have the opportunity of disseminating this 
report of a study recently completed In the Agricultural Education 
Department , School of Education, North Carolina State University, 
Raleigh, North Carolina* 

This study was completed and written by Dr* C* Douglas Bryant, 
Assistant Professor of Agricultural Education, with the valuable 
assistance of Mr* Melvin C. Bright, Graduate Assistant* Mr. Bright 
made a significant contribution In the compilation, formulation of 
tables, and analysis of the data* 

This publication and others to follow are a result of the par- 
tial fulfillment of the commitment of the North Carolina Research 
Coordinating Unit to; 

(a) Stimulate research in occupational education* 

(b) Identify problems for research* 

(c) Develop a system by which national, state, and local 
data may be organised and made available* 

(d) Maintain communication between people who are working in 
occupational education and research workers* 

(e) Assist In conducting training programs on activities 
Involved In the research-action continuum* 

(f) Provide consultant services In state, local, and area 
research developmental activities* 
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Joe R* Clary 
Director 
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INTRODUCTION 



The concept of "relevant others" is a relatively new term 

depicting the relationship of an Individual to various groups to which 

the Individual relates himself as a part or to which he aspires to 

relate himself psychologically#^ In the case of beginning teachers 

there are numerous groups of which the beginning teacher Is considered 

a part. The membership In these various groups plays an Important 

part In Influencing the decisions made by the beginning teacher and 

consequently are termed what we call "relevant others" of the begin** 

nlng teacher# Relevant others may also be Individuals In groups In 

2 

which the beginning teacher does not hold membership. In this par- 
ticular situation these Individuals are considered relevant others 
of beginning teachers due to the fact that they serve as a part of 
the beginning teacher's frame of reference for appraisal of himself 
or of his situation aspirations for himself, or appraisal of or 
aspirations for one of the groups to which he belongs. 

Usually, the beginning teacher develops group relatedness 
through actual participation In the group. Such group meetings as 
the principal - vocational agriculture teacher conference, the visi- 
tation of the district supervisor, a conference with one's co-worker, 
serve to provide a framework upon which present or future decisions 
may be made. Once this relatedness to various groups Is established 
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by the beginning teacher It serves as the main regulating agent In 
relation to a host of situations and circumstances he faces 
subsequently* 

Many times the beginning teacher finds himself betwixt and 

between situations as he carries on the business of living In 

different roles In relation to diverse groups which not Infrequently 

3 

demand contradictory adjustment of his experience and behavior* 
Consequently* the beginning teacher begins to adjust to these varying 
expectations in terms of the person he has come to consider himself 
to be and In light of his foreseen role as teacher of vocational 
agriculture* Out of this context arises those Individuals who are 
considered to be his relevant others - those individuals considered 
most important In Influencing his decisions in the role of teacher 
of vocational agriculture* 

PURPOSE OF THE STUDY 

The purpose of the study was to determine the relevant others 
of first and second-year teachers of vocational agriculture* An 
assumption of the writer was that there may be different relevant 
others for both first and second-year teachers. A knowledge of 
these relevant others would enable teacher trainers* district super- 
visors* and others assuming helping roles with beginning teachers 
to become more familiar with the channels of declslon-maklng In the 
policies and practices of vocational agriculture* 
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THEORY 

Relevant others - those Individuals who by virtue of their 
position, participation, or connection with or in the vocational 
agricultural program - Influence in some manner or degree the 
decisions of the vocational agriculture teacher* 

OBJECTIVES OF THE STUDY 

1. Do first-year teachers see their co-worker more highly as 
a relevant other than do second-year teachers? 

2* Do second -year teachers have different relevant others than 

first-year teachers? 

3. Do first-year teachers in single-teacher departments have 
the same relevant others as first-year teachers in multiple- 
teacher departments? 



ASSUMPTIONS 

1* That relevant others exist both Inside and outside each 
school community where vocational agriculture is taught and may be 
identified by the teacher of vocational agriculture* 

2* That relevant others vary in their Influence relative to 
the decision-making process of beginning teachers and may be ranked 
according to their Influence by the beginning teacher* 

LIMITATIONS 

To those beginning teachers of vocational agriculture who attended 
the Annual Vocational Agricultural Teachars Conference held in Raleigh, 
North Carolina, in 1966* 
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PROCEDURE 

This study was undertaken with beginning teachers of vocational 
agriculture during the Annual Vocational Agricultural Teachers Con- 
ference held in Raleigh, North Carolina, in 1966. The total popu- 
lation (thirty participants) of beginning teachers was used In the 

study • 

A portion of the time period of the Vocational Agriculture 
Teachers Conference was set aside for a special program concerning 
beginning teachers. During this program the following question was 
asked all beginning teachers: "List the key positions In order of 
their importance (from your point of view) of the five people who 
most Influence what you do as a teacher of vocational agriculture." 
Each beginning teacher was given a 3x5 card on which the above data 
was recorded. Also, each teacher listed his name, place of employ- 
ment, length of time employed in teaching, and age on the card. 

DESIGN 

The Independent variable in the study was the teacher of voca- 
tional agriculture with the weighted score of influence recorded 
relevant others by beginning teachers being the dependent variable. 

FURTHER EXPLANATION OF THE STUDY 
As stated earlier in the procedures section, each beginning 
teacher, 30 in all, listed in order of importance five individuals 
who most influence what they do as teachers of vocational agriculture. 
In total, eighteen different individuals were listed among all 
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beginning teachers as having some influence in the decision-making 
process of a beginning teacher* 

As a means of analysing the scores or order of importance recorded 
relevant others by beginning teachers, the scores were reversed so 
that a 5-1, 4-2, 3-3, etc. This made it possible to determine those 
individuals who ranked higher among all beginning teachers as being 
relevant others in their vocational agriculture program. 

An example of the method used in analyzing the data follows 

below: 

Relevant others listed in order of importance - 

(Reversed scores) 

1. Co-worker 5 

2. Students ^ 

3. Extension service personnel 3 

4. District supervisor 2 

5 . Superintendent * 

Of the total number of beginning teachers, nineteen were Sirst- 
year teachers, six were second-year teachers, and five had taught 
beyond two years. The data received from the five teachers with 
more than two years' experience was not included due to the fact 
that this group constituted some teachers with three years' experi- 
ence and some teachers with ten years' experience. A question may 
arise as to why a few teachers with ten years' experience were 
included in the beginning teachers group. They were included since 
they were teaching for the first time in North Carolina. 

Of the nineteen first-year teachers, seven taught in single- 
teacher departments with the remaining twelve teaching in multiple- 
teacher departments. Of the six second-year teachers, one teacher 
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taught In a single -teacher department with the remaining five teaching 
in multiple -teacher departments# 

EXPLANATION OF THE DATA 

As indicated in the objectives of the study » the writer* 8 intent 
was to determine the relevant others of first-year teachers in single- 
teacher departments 9 of first-year teachers in multiple-teacher depart- 
ments, among all first-year teachers and among all second-year teachers 
Tables giving the relevant other, case number and weighted score 
recorded a relevant other by a beginning teacher, the total weighted 
score given a relevant other among all teachers in each group, and 
the overall rank of the relevant other are included as a summary of 
the findings for each of the categories mentioned. These tables 
are shown on pages 7 to 10 of this report* 
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Table I: RELEVANT OTHERS OP FIRST- YEAR TEACHERS IN SINGLE -TEACHER DEPARTMENTS 



Case number and weighted score given relevant others 



Relevant others 


1 


2 


3 


9 


L5 


24 


28 


Total weighted score given! 
a relevant other among 1st! 
year teachers in single- | 
:eacher departments I 


Rank 


Principal 


3 


4 


5 


- 


4 


4 


5 


25 


1 


Other Vo Ag teachers 


- 


- 




5,1 


5 


3 


2 


16 


2 


School board member 


5,4 


- 


- 


- 


- 


- 


3 


12 


3 


Teacher trainer 


2,1 


- 


1 




- 


- 


- 


11 


4 


District supervisor 


- 


- 


3 


2 


- 


5 


- 


10 


5 


Superintendent 


m 


5 


4 


m 


- 


- 


- 


9 


6 


Adult farmers 


- 


- 


- 


- 


- 


2 


4,1 


7 ! 


7 


All -day students 


- 


- 


2 


- 


2 


ac« 


- 


4 


8 


PTA leaders 


m 


3 


- 


- 


- 


- 


- 


3 


9 


Other teachers 


- 


m 


- 


- 


3 


m 


- 


3 


9 


Fellow church members 


- 


2 


- 


- 


- 


- 


- 


2 


11 


News reporter 


m 


1 


- 


- 


- 




- 


1 


12 
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Table II: RELEVANT OTHERS OF FIRST-TEAR TEACHERS IN MULTIPLE -TEACHER DEPARTMENTS 
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*Co-worker is ranked first dile to the fact that single and multiple-teacher department relevant 
other scores were combined to obtain an overall ranking. 
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Table XV s RELEVANT OTHERS OF ALL SECOND-YEAR TEACHERS 



Case number and weighted score given relevant others 



Relevant others 


4 


5 


16 


17 


19 


20 


Total weighted score 
given a relevant other 
among all 2nd year 
teachers 


Rank 


Co-worker 


S,1 


5,2 


m 


2 


5,1 


5,4 


30 


1 


Teacher trainer 


3,2 


3 


- 


4 


3,2 


1 


17 


2 


Other Vo Ag teachers 


4,1 


m 


3,1 


1 


1 


tm 


11 


3 


Principal 


m 


- 


m 


5 


4 


1 


10 


4 


Extension workers 


m 


m 


5 


m 


- 


3 


8 


5 


Other teachers 


m 


4,1 


m 


- 


m 


- 


5 


6 


District supervisor 


m 


- 


- 


3 


- 


m 


3 


7 


Adult farmers 


m 


m 


- 


m 


- 


2 


2 


8 


Community leaders 


- 


- 


2 


m 


- 


- 


2 


8 



Based upon the information in the previous four tables, the 
composition of relevant others for the four beginning teacher groups 
are summarized below* Also, the frequency with which each group 
mentions a relevant other is included in the analysis of the data 
since the writer believes those relevant others mentioned more fre- 
quently among a particular teacher group serve as an indication of 
the Importance of a relevant other to the group* 
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Relevant others of first-year teachers In single- teacher • 
departments - 



Relevant other Rank 



Principal 1 
Other Vo Ag teachers 2 
School board member 3 
Teacher trainer 4 
District supervisor 5 



Relevant others of first-year teachers In multiple -teacher 
departments - 



Relevant other Rank 



Co-worker 1 
Principal 2 
Teacher trainer 3 
District supervisor 4 
Other Vo Ag teachers 5 



Relevant others listed by first-year teachers In single-teacher 
departments but not by first-year teachers In multiple-teacher 
departments - 

School board member Hews reporter 

Superintendent Other teachers 

Fellow church members 

Relevant others listed by first-year teachers In multiple -teacher 
departments but not by first-year teachers In single- teacher 
departments - 

Wife Community leaders 

Extension workers 

Relevant others of first-year teachers In both single and multiple- 
teacher departments but listed more frequently among those teachers In 
8 Ingle- teacher departments - 

Principal District supervisor 

Teacher trainer Other Vo Ag teachers 

PTA leaders Adult farmers 

The only relevant other listed more frequently among the first- 
year teachers in multiple- teacher departments than among the first- 
year teachers in single-teacher departments, but considered a relevant 
other of both groups, was all-day students. 
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Information from the previous tables Indicate a relationship of 
relevant others among all first-year teachers and all second-year 



teachers In the study* 

Relevant others of first-year teachers - 



Relevant other B§£& 

Co-worker * 

Principal 2 

Other Vo Ag teachers 3 

Teacher trainer 4 

District supervisor 3 

Relevant others of second-year teachers - 



Relevant other 



Rank 



Co-worker 
Teacher trainer 
Other Vo Ag teachers 
Principal 
Extension workers 



Relevant others listed by first-year teachers but not by second- 
year teachers - 



School board member 
Superintendent 
PTA leaders 



Fellow church members Wife 
News reporter 
All-day students 



Relevant other* of both l»t and 2nd year teacher* but Hated more 
frequently among lat year teacher* - 



Principal 

District supervisor 
Adult farmers 

Relevant others of both 1st and 2nd year teachers but listed more 
frequently among 2nd year teachers - 

Teacher trainer 
Co-worker 

Other Vo Ag teachers 
Extension workers 
Community leaders 
Other teachers 



13 



The total weighted scores of influence recorded relevant others 
among fill beginning teachers are as follows: 



Relevant other 

Co-worker (Vo Ag) 
Principal 
Teacher trainer 
Other Vo Ag teachers 
District supervisor 
Adult farmers 
Superintendent 
School board member 
All-day students 
Extension workers 
Other teachers 
PTA leaders 
Community leaders 
Wife 

Vocational director 
Neighbor 

Fellow church members 
News reporter 



Weighted Score Rank 

94 1 

76 2 

47 3 

45 4 

33 5 

19 6 

18 7 

12 8 

12 8 

12 8 

11 11 

6 12 

5 13 

3 14 

3 14 

3 14 

2 17 

1 18 



CONCLUSIONS AND IMPLICATIONS 

The data from this study indicate that first-year teachers in 
single-teacher departments and first-year teachers in multiple- teacher 
departments have in general the same relevant others. However, there 
appears to be some difference in the ranking or importance of a relevant 
other among teacher groups. Also, the first-year teachers in single 
teacher departments tend to list more individuals as being relevant 

others of their group. 

As indicated in the section following the Cables* first-year 
teachers in single- teacher departments rank their first five relevant 
others respectively as principal, other vocational agriculture teachers, 
school board member, teacher trainer and district supervisor, while the 
first-year teachers in multiple-teacher departments rank their first 



ERIC 



14 



five relevant others as being co-worker, principal, teacher trainer, 
district supervisor and other vocational agriculture teachers. From 
this information it appears that the school board member is considered 
more highly as a relevant other among first-year teachers in single- 
teacher departments than among first-year teachers in multiple- teacher 
departments - particularly since the school board member was not 
mentioned as a relevant other by any of the teachers in the latter 
group. This provides ground to ask a legitimate question. Do first- 
year teachers in single -teacher departments tend to choose relevant 
others closer to the actual school structure than do first-year 
teachers in multiple-teacher departments? Further analysis of the 
ranking of relevant others by each group of teachers points out that 

cither vocational agriculture teachers exist more highly as a relevant 

\ 

otnqr among first-year teachers in 8 ingle -teacher departments than among 

% 

first-year teachers in multiple-teacher departments. 

In export of the statement that there tends to be a larger number 

or choice of'. individuals as being relevant others among first-year 

\ 

teachers in single -teacher departments than among first-year teachers 

\ 

in multiple -teachek. departments, it may be noted that the following 

\ 

were chosen as relevah^ others among the first group but not among the 
latter - school board merb.be r, superintendent, fellow church members, 
news reporter and other teackiqrs. The first-year teachers in multiple- 
teacher departments listed the fallowing as being relevant others but 
were not listed among first-year teachers in single-teacher departments 
extension worker, wife and community leiaders. 



15 



Relevant others of first-year teachers In both single and multiple- 
teacher departments but listed more frequently among those teachers In 
single-teacher departments were - adult farmers , FTA leaders, teacher 
trainer, principal, district supervisor and other vocational agri- 
culture teachers* All-day students was the only relevant other listed 
more frequently among first-year teachers in multiple -teacher departments 
than among first-year teachers in single -teacher departments* 

Another purpose of the study was to compare the relevant others 
chosen by all first-year teachers (both in single and multiple- teacher 
departments) to the relevant others of all second-year teachers* The 
data from this study indicate there are some differences in the relevant 
others chosen by first and second-year teachers of vocational agriculture* 
In general, second-year teachers see their co-worker more highly as a 
relevant other than do first-year teachers - this conclusion is based 
on the frequency with which each group selected the co-worker as a 
relevant other* Further analysis of the ranking of relevant others by 
each group indicates that the principal ranks slightly higher as a 
relevant other among first-year teachers than among second-year 
teachers, the teacher trainer ranks higher as a relevant other among 
the second-year group, and the extension worker is considered more 
highly as a relevant other among second-year teachers than the district 
supervisor, while the opposite is true for the first-year teachers* 

Most first-year teachers list the same relevant others as do 
second-year teachers. However, the list of relevant others tends to be 
broader (in number of relevant others among all first-year teachers) 
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than la the case among second-year teachers. The relevant others 
which occurred among first-year teachers but not among second-year 
teachers are school board member, superintendent, PTA leaders, fellow 
church members, news reporter, all-day students, and wife. 

The data further point out that some relevant others are listed 
more frequently among first-year teachers than among second-year 
teachers - principal, district supervisor, and adult farmer. The 
same situation holds true for second-year teachers. The relevant 
others listed among second-year teachers more frequently than among 
first-year teachers are - teacher trainers, co-worker, other vocational 
agriculture teachers, extension workers, conmunity leaders, and other 

teachers. 

From the conclusions and analyses of the data in the study, one 
may readily see that there is varying importance of a relevant other 
to various groups of teachers. There seems to be a continous tug of 
war between what relevant others are chosen among the various teacher 
groups. This provides groundwork for legitimate questions for future 
studies in this area. For instance, do first-year teachers in single- 
teacher departments choose relevant others closer to the actual school 
structure than do first-year teachers in multiple-teacher departments? 
What differences may occur in the selection of relevant others by all 
first-year teachers and second-year teachers? Does the number of 
teachers in a multiple-teacher department influence the selection of 
relevant others to their program? Do the teacher trainer and district 
supervisor maintain their rank as a relevant other among vocational 
agriculture teachers as the length of time in teaching increases? 
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What factors tend to Influence a teacher to choose relevant others 
closer to his actual teaching situation rather than choosing relevant 
others among the total community? How do the relevant others of 
teachers change over the first five years In teaching? 

These are a few questions which need to be pursued by future 
studies In this area* Only by learning the relevant others of 
vocational agriculture teachers and the factors as to why these 
Individuals are chosen will we learn the real behavior of teachers 
concerning their vocational agriculture program* 
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